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Special notes on terminology:

e When The Arts is referred to as a subject or key learning area, both words are capitalised. However, when
the arts are referred to in a generic way, this is presented in lower case.

e Standards, as part of the terminology of the Year 10 Guidelines and the Essential Learnings, is presented
with an initial capital letter. However, standards in the generic sense is always lower case.



Organisation of the Year 10 learning areas

Each learning area is organised in the same way and includes a rationale, learning
statements, Standards, and advice about assessment and planning courses of study. The
advice can be used by teachers to guide their planning to best meet the learning needs of
their students, using contexts that are relevant.

Rationale

Each learning area begins with a rationale that describes:

e the discipline or the field of study on which the learning area is based
¢ the school subject or subjects that are drawn from the learning area

e the nature of Year 10 learners and learning in the learning area.

The rationale also features a pathways diagram that shows how the Year 10 learning area
transitions from the Years 1-9 Essential Learnings and is the foundation for the pathways
available in the senior phase of learning.

Learning statements

The learning statements identify what is important for students to be taught and what is
important for students to learn. The learning statements continue the use of the terms used in
the Years 1-9 Essential Learnings and Standards.

Knowledge and understanding

Knowledge and understanding describes concepts, facts and procedures of the learning area.
These are presented under organisers that relate to the broad conceptual categories that are
the focus of the learning area. In some Year 10 learning areas these organisers are identical
to the Years 1-9 key learning area (KLA) organisers, while others use organisers that have
greater similarity to the senior syllabuses.

Ways of working

The ways of working identify the processes associated with the particular learning area.
These processes emphasise the higher-order thinking skills that support the development of
deep understandings in Years 1-9 and have close connections to the processes described in
the KLAs. The Year 10 learning area ways of working are at the same time more specific to the
Years 11-12 syllabuses. For example, the broad social and environmental inquiry processes
of the Years 1-9 Studies of Society and Environment (SOSE) KLA develop into the historical
inquiry process in Year 10 History.

Standards

The Standards for each Year 10 learning area describe the expected qualities of a collection
of student work on an A-E scale. The Standards descriptors are linked to the learning
statements.

The Standards in Year 10 draw on the standards frameworks from Years 1-9 and Years 11-12
and relate both to the assessable elements of the Essential Learnings and the dimensions of
the Years 11-12 syllabuses. Schools should use the Standards to:

¢ make judgments about a collection of student work

¢ develop criteria sheets / guides to making judgments to suit their course structure and
individual assessment techniques.

Organisation of the Year 10 learning areas



Assessment

Year 10 learning areas include advice about planning a school-based assessment program
and information about important assessment techniques for each learning area.

The specific guidance about assessment in the particular learning area includes assessment
techniques, and the formats and conditions appropriate for developing assessment
instruments.

This advice will assist transition to the assessment demands of specific Years 11-12
syllabuses and the senior phase of learning generally.

Course advice
Information about planning courses of study is provided for each Year 10 learning area.
Examples of ways to plan using the Year 10 learning statements are described as:

e units — referring to term- or semester-length units planned around a particular topic or
theme (contexts)

e courses — referring to a series of units over a year planned around a particular school
subject.
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Using the Year 10 learning areas:
planning courses of study

Units

Curriculum planning is a school-based decision. Schools may choose to use all or part of the
information contained in the Guidelines, or use all or part of individual Year 10 learning areas
to construct units or courses of study.

The Guidelines include five broad options for planning courses of study using the Year 10
learning areas:

® units

® Year 10 courses

® Years 9-10 or Years 8—10 courses

® Years 10-12 courses

¢ integrated multidisciplinary or transdisciplinary courses.

Term- or semester-length units can be planned from a selection of the learning statements.
Units could serve as an introduction to a particular learning area or specific subject in Years
11-12. Schools may use units as a marketing tool to “sell” specific Years 11-12 subjects.

Year 10 courses

Stand-alone single-year courses in Year 10 can be developed around the learning statements
of a single Year 10 learning area or across one or more learning areas. For example, Year 10
Geography would be planned from the Year 10 Geography learning statements, whereas
Year 10 Home Economics would be planned from Year 10 Technology and Year 10 Health and
Physical Education.

Years 9-10 or Years 8-10 courses

Two- and three-year courses across Years 9-10 or Years 8-10 can be developed from the
learning statements of Year 10 learning areas and Years 1-9 Essential Learnings. For example,
The Arts subjects in lower secondary could be developed from the specific organisers in the
Years 1-9 Essential Learnings and the Year 10 learning area to create courses in Visual Art,
Drama, Dance, Music and Media.

Structuring curriculum as Years 9-10 or Years 8—10 courses builds on the current practice of a
large number of Queensland secondary schools. Many schools offer lower secondary courses
of study using the key learning areas shaped as specific school subjects.

Traditionally, these courses have provided some degree of transition to senior subjects and
have provided a “sampler” to help students make an informed decision when choosing senior
subjects. Using the learning statements from the Year 10 Guidelines will further strengthen
this approach.

Using the Year 10 learning areas: planning courses of study
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Years 10-12 courses

Some schools have developed three-year courses across Years 10-12. These courses
describe a coherent three-year senior phase of learning where Year 10 is a foundation year.

Years 10-12 courses can be developed using the Year 10 learning areas and the relevant
senior syllabuses. For example, a three-year course in Physics would draw from the

Year 10 Science learning area and the senior Physics syllabus. A three-year History course
would draw from the Year 10 History learning area and either the senior Modern History or
Ancient History syllabus.

Based on their learning experiences in the first year of the course, students should have
options to decide to:
e continue the course in Years 11-12

e make an alternative decision within the learning area, for example, elect to do Chemistry
rather than Physics or choose Ancient History rather than Modern History

¢ choose a different pathway, for example, choose not to participate in a senior science or
history subject.

Integrated multidisciplinary or transdisciplinary courses

Integrated multidisciplinary or transdisciplinary courses are common in some school settings,
particularly middle schools.

These courses can be planned from learning statements across learning areas. In many
instances, an organiser that crosses the learning area is used to give coherence to the
planning of these courses.

4 | Queensland Studies Authority Year 10 Guidelines



Using the Year 10 learning areas:
assessment advice

Assessment is a fundamental and integral part of the teaching and learning process and must
be planned and ongoing. Assessment is used to:

e promote, assist and improve learning
e substantially contribute to the construction of programs of teaching and learning

¢ provide information for students, teachers, parents and carers about the progress and
achievements of individual students to help them achieve as well as they are able.

Assessment in Year 10 should be guided by the principles of assessment described in the
QSA’s P-12 Assessment Policy. See Resources on page 8 for details.

School-based assessment

During Year 10, assessment should continue the approaches of school-based assessment
begun in Years 1-9 and build towards the externally moderated system of Years 11-12.
Assessment in Year 10 is:

e standards-based. The Guidelines set out content and achievement standards. The learning
statements are the content standards for each Year 10 learning area. These are statements
of what students are expected to know and do by the end of Year 10. The achievement
standards are linked to each set of learning statements and are reference points that
describe how well students have achieved the learning statements

e diagnostic. The Guidelines provide an opportunity to use assessment to determine the
nature of students’ learning difficulties as a basis for providing feedback or intervention

e formative. The main focus of assessment in Year 10 is on improving student learning to
assist their transition to the senior phase of learning

e summative. Assessment in Year 10 can indicate standards achieved at particular points for
reporting purposes.

Year 10 assessment is an opportunity for schools and teachers to develop students’
assessment literacy or familiarity with the processes and practices used in the senior
syllabuses.

To develop assessment literacy for Years 11-12, a Year 10 assessment program should
introduce and apply important ideas about school-based assessment from the principles of
exit assessment in the senior syllabuses. These principles are:

e continuous assessment, or gathering information on student achievement over a course of
study, using assessment instruments administered at suitable intervals

e balance of assessment, or making judgments about students’ achievements using a variety
of assessment techniques and a range of assessment conditions over the course of study

e fullest and latest information, or making judgments about student achievement based
on information gathered from the range of learning statements and from the most recent
assessment of achievement.

Each Year 10 learning area provides assessment advice about Standards and assessment
techniques and instruments.

Using the Year 10 learning areas: assessment advice
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Standards

Each learning area has a set of broad standards expressed as descriptors of quality on an A-E
scale. The Standards are linked to the learning statements.

Diagram 1 shows a typical Standards table.

Diagram 1: Sample Standards table (The Arts — Drama)

The student work has the following characteristics:

Extensive knowledge and insightful
understanding of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Innovative, creative and discerning
exploration and selection of

ideas and dramatic languages

to interpret, create and shape
dramatic action and meaning that
engages and challenges within
particular contexts

Polished and creative interpretation
and presentation of drama works
that perceptively use a range of
dramatic languages to communicate
meaning and engage the audience

Insightful and critical analysis,
interpretation and evaluation of
dramatic action and meaning
using the dramatic languages to
comprehensively justify a position
with proficient referencing and
language conventions

Perceptive reflection on own
thinking and learning when forming,
presenting and responding to drama

Thorough knowledge and significant
understanding of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Purposeful and creative exploration
and selection of ideas and dramatic
languages to interpret, create and
shape dramatic action and meaning
that engages within particular
contexts

Polished and effective interpretation
and presentation of drama works
that use a range of dramatic
languages to communicate

Informed analysis, interpretation
and evaluation on dramatic action
and meaning using the dramatic
languages to validly justify a
position with effective referencing
and language conventions

Informed reflection on own thinking
and learning when forming,
presenting and responding to drama

Knowledge and some
understanding of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Functional exploration and selection
of ideas and dramatic languages to
create and shape dramatic action
and meaning within particular
contexts

Credible interpretation and
presentation of drama works

that use dramatic languages to
communicate meaning to an

a

Relevant analysis, interpretation
and evaluation of arts works on
dramatic action and meaning using
some dramatic languages to justify
a position with referencing and
language conventions

Relevant reflection on own thinking
and learning when forming,
presenting and responding to drama

Variable knowledge of the dramatic
languages including terminology
within and across a range of forms,
styles and contexts

Replication of dramatic languages
to shape dramatic action within
particular contexts

Variable presentation of drama
works that uses some dramatic
languages to communicate
elementary meaning to an audience

Narrow description of dramatic
action and meaning to express an
opinion that may relate to a few
dramatic languages using some
language conventions

Superficial reflection on own
thinking and learning when forming,
presemirlaand responding to drama

Elementary knowledge of the
dramatic languages including
terminology within and across a
range of forms, styles and contexts

Simple shaping of dramatic action
with a few dramatic languages

Presentation of drama works to
demonstrate some action

Cursory description of dramatic
action to express an opinion

Cursory reflection on own thinking
and learning when forming,
presenting and responding to drama

Assessment

Standards descriptors )

techniques and instruments

Each Year 10 learning area describes assessment techniques valued in the particular learning
area and its related senior subjects.

The assessment advice is for guidance only, and is provided to assist teachers to develop an
effective assessment program. It does not represent a required or mandatory approach.

The advice includes details about the typical formats of the assessment instruments and
suggests conditions for implementing particular instruments in Year 10.

Teachers can use this information to develop assessment programs that:

e assist students to develop familiarity with the assessment in Years 11-12

¢ provide students with feedback on their learning

¢ provide evidence of student achievement.

Queensland Studies Authority Year 10 Guidelines



Name of
technique

Diagram 2 shows a typical assessment technique description.

Diagram 2: Sample assessment technique description

Extended written response

Format Extended written response instruments are developed to address a question, scenario
or issue. They should highlight specific issues rather than broad general topics and
could require a response to stimulus materials and/or deeper understanding of factual
knowledge.

P
Format of particular
assessment instruments

|

Examples:
* report
* feature article or case study

P
Suggested conditions
for instruments when
implemented in Year 10
&

* persuasive, analytical or argumentative essay

* response to stimulus, e.g. case studies, statistics, graphs, tables, charts, newspaper
articles, legislative Acts or Regulations, advertisements

* editorial or newspaper article

Conditions\\ e At least 400 words by the end of Year 10
* Must be supported by in-text referencing, bibliography, diagrams and/or reference list

Quality assessment instruments have the following characteristics:
e instrument descriptions

¢ instrument-specific criteria sheets / guide to making judgments
e instrument conditions.

Instrument descriptions

Instrument descriptions provide succinct and easily understood directions of what students
must do.

Instrument-specific criteria sheets / guides to making judgments

Instrument-specific criteria sheets / guides to making judgments are developed from the
Standards descriptors and provided to students before they respond to an assessment
instrument, preferably at the beginning of a unit of work. These will help students understand
the qualities the teacher will be looking for in their responses to the assessment instruments.
Schools should note that not all aspects of knowledge and understanding and ways of
working will be assessed in any one task. Aspects must be selected according to instrument
demands.

Criteria sheets / guides to making judgments provide:

e descriptions of the qualities of student work in each of the selected aspects of knowledge
and understanding and ways of working across A-E standards

¢ instrument-specific information on which teachers’ judgment will be based.

Instrument conditions

To develop assessment instruments that are realistic and achievable for students, teachers
should give careful consideration to instrument conditions. All aspects of instrument
conditions and demands need to be considered when making judgments about the student
work.

Using the Year 10 learning areas: assessment advice
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Resources

Instrument conditions need to be stipulated on each instrument sheet, and detail:
e time and length requirements including:
— word length (written) or time length (spoken/signed)
— amount of time for the instrument (exam/test)
— notice of instrument (e.g. three weeks notice)
— amount of time for drafting or rehearsing
e access to resources, and any conditions which influence the access to material and human
resources (e.g. seen or unseen question)
e drafting and/or rehearsing information
e details of scaffolding.

Assessment judgments and determining an overall result

Teachers make judgments about student work on individual assessment instruments, as well
as making an overall judgment about a collection of student work (a folio).

The standard awarded for either an individual assessment instrument or a folio of work is
an on-balance judgment about how the qualities of the student’s work match the typical
Standards outlined in the learning area.

It is not necessary for a student to have met every descriptor for a particular standard in
knowledge and understanding and ways of working to be awarded that standard.

Schools, in constructing their courses of study, decide which aspects of knowledge and
understanding and ways of working will be covered and which ones may be reported on.

By using the Standards, schools will be able to report about student achievement in
knowledge and understanding and ways of working. Schools will also be able to report on the
overall standard for the course of study.

Recording student results for knowledge and understanding and ways of working for each
assessment instrument on a student profile will help teachers in keeping records of student
achievement.

Three useful references for developing quality assessment are:

e learning P-12, QSA 2009, accessed 10 Jun 2009,
«www.qsa.qld.edu.au> (select Learning P-12 » Learning P-12).
Describes the relationships between the various syllabuses and guidelines produced by
the QSA for the Preparatory Year through to Year 12.

e P-12 Assessment Policy, QSA 2009, accessed 10 Jun 2009, <www.gsa.gld.edu.au>
(select Assessment » Overview » P-12 assessment policy).
Assessment in Year 10 should be guided by the principles of assessment described in this
policy.

e Guidelines for Assessment Quality and Equity, Australian Curriculum, Assessment and
Certification Authorities (ACACA) 1995, accessed10 Jun 2009, <http://acaca.bos.nsw.edu.au>
(select ACACA documents > Guidelines for Assessment Quality and Equity).

Describes the characteristics of quality assessment instruments.

Queensland Studies Authority Year 10 Guidelines



The Arts learning area

Rationale

The arts are universal forms of symbolic creation, expression and social exchange. Through
the languages of Dance, Drama, Media, Music and Visual Art, people from diverse cultures
make sense of and share meaning about our world. Creativity plays a vital role in the
wellbeing and advancement of all societies. From our earliest years, we communicate using
complex symbol systems — gestural, verbal, visual and aural.

Learning and engaging in the arts involves students in aesthetic and sensory learning,
enabling them to interact with their world, and perceive, learn and respond to the
environment and human creation in the arts. The senses are engaged cognitively, physically
and affectively, allowing students to develop an understanding of the aesthetics of their
own culture and that of others. Students are able to feel, enjoy, respond to and make
judgments about their experiences and develop their sensory awareness and discrimination.
These processes contribute to the construction of a personal aesthetic and foster a critical
awareness of aesthetic values within and across cultures and social groups.

The arts offer a unique way for students to communicate and connect with their world using
critical and creative thinking. They encourage the development of skills and the exploration
of technologies, forms and processes through single and multimodal forms. Cognitive
learning in the arts develops students’ abilities to think and solve complex arts problems with
intuition, creativity and imagination through problem-solving and research skills.

Through the physical dimensions of the arts, students develop skills and techniques
relevant to an arts discipline. This involves acquiring and developing procedural knowledge,
where “knowing how” and the automatic and rapid application of thought processes are
fundamental to making and reflecting on decisions, taking action and developing expertise.
Students, in both individual and collaborative experiences, learn to practise and refine skills,
working safely to identify and manage risks.

As students participate in arts practices, they develop an understanding of the particular
cultural, social, historical and economic contexts and the shared social meanings that are
produced and valued by groups. Students develop interactive skills, social confidence, an
understanding of group dynamics and the ability to negotiate within groups as they work
towards a shared goal.

Students value the range of diverse individual and communal expression in which the arts
are made in Australia and internationally. Students engage with Australian arts, including
Indigenous and multicultural styles and protocols, affirming and valuing their contribution.

In Year 10, students develop the ability to understand and engage in an increasingly complex
and challenging range of forms, styles and genres. As students use and integrate a range

of arts technologies in creation/re-creation and presentation/performance in each of the
major arts forms of Dance, Drama, Media, Music and Visual Art, they examine the ways in
which other arts forms challenge, shape and influence each other. Increasing independence
is sought for the learner alongside opportunities to work collaboratively, managing the
interpersonal and intrapersonal skills required to work effectively as an artist in the creative
process. In Year 10, students may work as artist-practitioners in a variety of roles such as
maker, presenter, technician and manager.

Creative philosophical inquiry engages Year 10 learners in the critical evaluation of a variety
of information sources and formats. Through a process of deconstruction, critical reflection

The Arts learning area



and reconstruction, they transform and communicate meaning through the variety of modes
and means encompassed in the arts.

Diagram 3 shows the link between the Years 1-9 The Arts key learning area, the Year 10 The
Arts learning area (in discrete and integrated forms) and the Years 11-12 The Arts subjects. It
demonstrates the multiple pathways for students to follow.

Diagram 3: The Arts pathways

During Year 10 After Year 10

—> | AUTHORITY SUBJECTS

Dance
Drama
Film, Television and New Media
Music
Year 10 Music Extension
The Arts Visual Art
learning areas of:
Dance AUTHORITY-REGISTERED SUBJECTS
Drama Creative Arts Study Area Specification (SAS)
Media
Music VOCATIONAL EDUCATION AND TRAINING (VET)
Nationally recognised certificate courses in:
Visual Art « The arts
RECOGNISED STUDIES

Structured community-based learning

Structured work-based learning

Recognised programs developed and/or owned by:
* Associated Board of the Royal Schools of Music
* Australian and New Zealand Cultural Arts Ltd
 Australian College of Music

¢ Australian Guild of Music Education System

¢ Australian Music Examinations Board

* Cecchetti Ballet Australia Inc.

* Commonwealth Society of Teachers of Dancing
* International Baccalaureate Organization (IBO)

* Royal Academy of Dance

St Cecilia School of Music

 Trinity College London

—> | LEARNING PROJECTS
Community

Self-directed

Workplace

: :

NOTE: For a full and current list of subjects, courses, and recognised studies visit the QSA website <www.qsa.qld.edu.au>.
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Learning statements and Standards

The learning statements for The Arts have five organisers — the arts disciplines, Dance,
Drama, Media, Music and Visual Art — each structured under ways of working and knowledge
and understanding.

Learning in The Arts embeds knowledge and understanding into the ways of working for each
discipline. The ways of working in the arts involve:

processes such as selecting, combining, shaping, refining, applying new understandings
and justifying future applications of arts elements and concepts

considering the purpose of the audience and the style, function and context for creating,
presenting, responding and reflecting on artworks

embracing change, ambiguity, multiple interpretations and the posing of alternative ways
of working, thinking, perceiving and viewing.

Learning statements: The Arts — Dance

Ways of working

Students are able to:

formulate ideas, solve problems, explore and make decisions about dance elements and skills

create works using dance elements and employing dance skills to express a stated
choreographic intent in different genres, styles and contexts

refine and rehearse technical and expressive skills of performance

perform works demonstrating expressive skills and technical skills to realise the
choreographic intent of different dance styles

analyse, interpret and evaluate dances in context to consider audience, style, purpose and
function, with justification

reflect on their own learning, apply new understandings and make connections to inform
future dance experiences.

Knowledge and understanding

Students know and understand:

Dance involves using the human body to express ideas by manipulating dance elements and
skills in a variety of contexts, genres and styles.

Context considers audience, genre, style, function and purpose including cultural

protocols.

e.g. Recognising that contemporary dance as an artistic genre of dance includes various styles
such as Graham, post-modern or release techniques.

Genre-specific actions, including fusion of different genres, are used to create dance

movements and sequences.

e.g. Combining distinctive movements of contemporary and hip-hop may create new action
vocabulary.

Spatial elements, such as relationships between people, objects and technologies in

performance spaces, are manipulated.

e.g. Creating movement that intersects with projected images in the performance space.

Combinations of time and energy elements, including movement qualities and force, are

used to manipulate dynamics in a dance sequence.

e.g. Working with feeling of weight and heavy energy in the body to inform fall, rebound, recovery
and suspension techniques.

The Arts learning area

"



aouep Bunerdaidde pue Buiwiopad
‘Buiydesfoaloyo usym Buluses| pue
Bunjuiyl umo uo uonaajel Aosing

eeeccscssscscssscscssssscssssscssssscssese

uonen[eAs

10 uonelaidiaiul ‘sisAjeue Jayya
0} ajejal Aew jey) aouep ay}
1N0ge Seap! JO UOIIBIIUNWWIOY)

eeeccscssscscssscscssssscssssscssssscssese

S|[I}S [B21UYD3} puUE S||IYS BAISSaIdXd
may e Buisn aouewiopad

eeeccscssscscssscscssssscssssscssssscssese

SIX8]U02
pue sajA1s ‘saiuab juaiayip ul
S||IYS pue SjuaLWaa 8duep Jo as(

eeeccscssscscssscscssssscssssscssssscssese

SIX8)u09 pue sajA1s

‘saluab jo Ajalien e uiyum paipnis
ABojoulwia) pue s||iys ‘syuaws|a
aouep ay} jo abpajmouy| Aleuawa|]

aouep Buneroaidde

pue Buiwiopad ‘Buiydelboaloyd
uaym Buiules| pue Bupjuiyy
UMO U0 U01}98|JaJ [elaadng

eeesecesscsesesscsesesssscsesecscsssesscses

suonuaAuod abenbue)

awos Buisn pue uonouny Jo asodind
‘ajA1s ‘aousipne Buliapisuod 1xa3u0d
ul uoijen|eAa Jo uoielaidiajul
a[geLeA YlMm aduep Jo SisAjeuy

cecsesese

ecesecscscsesecscscsesscscsnne

aJA1s 10 Juayul

21ydeihoaIoyd yum JuslsIsuod aq
Aew 1ey) s||1js |eaIUYIB) pue S||1NS
anissaldxa Buisn aouewlopad

eeesecesscsesesscsesesssscsesecscsssesscses

S1X8)u09 pue sajAls ‘saiuab
ualayIp ul usjul oiydelboaloyd
pajess e 0} ajejal Aew jeys sj|njs
pue SJUBWa|3 U JO UOI}IB|AS

esesescsscse

ecesecscscsesecscscsesscscsnne

SIXaJU09 pue sajAis

‘saluab jo Ayalien e uilyum paipnis
ABojouiwuay pue sjjiys ‘syuswaje
aouep 8y} jo aBpajmouy ajgeliep

aouep Bunersaidde pue Buiwiopad
‘Buiydelfoaloyd usym Buluses| pue
Bupjuiyl umo uo uodajal JUBAS|Y

eeesecesscsesesscsesesssscsesecscsssesscses

suonuaauod abenbue)

pue Buiouaiajel pue uoneaynsnl
awos yyum ‘uonouny pue asodind
‘ajA1s ‘aousipne Buliapisuod
IX8]U03 Ul SBIUBP JO UOIBN|BAS pue
uonejaidiaiul ‘sisAjeue juenajay

cecsesese ecesecscscsesecscscsesscscsnne

s9|A1S aouep Juaiapp Jo

wajuil aydesBosioyd ay asijeal 0}
S||IYS [e21UYIA) pue S||YS BAISSaIdXd
awos Bunessuowap aouewiopad
S1X8]u09 pue sajA1s ‘saiuab

JuaIaIp ul Juajul alydeiboaloyd
pajels e 91edIUNWWOd pue

1S8J91UI 81e319 1Ry S||I)S pue
sjuawa|a aauep Jo uonejndiuew

pue uo1399|as ‘uonelojdx3y
SIX91U09 pue sajAls
‘saiuab Jo A1aLien e ulyum paipnis
ABojourwa) pue s||iys ‘syuawae
aouep ay} jo Buipueisiapun

awos pue abpajmouy|

aouep Bunersaidde pue Buiwiopad
‘Buiydesfoaloyo usym Buluses| pue
BunpjuIy} umo uo uo1daje. pawoyu|

eeesecesscsesesscsesesssscsesecscsssesscses

SUOIJUBAUOD
abenbue| pue Buioualajal
aAI1}99}49 pue uoreayisnl piea
yum ‘uonouny pue asodind ‘sjAis
‘agusipne Buliapisuod 1xa3uod

Ul S39Uep JO UoIlen|eAa pue
uonelaidiayul ‘sisAjeue ybnoioy|

esesescsscse

ecesecscscsesecscscsesscscsnne

s9|A1S aauep Jualapp Jo

wajul aydesBoaloyd ay asijeal 0}
S||{S [e2a1uyda} pue S||is aAIssaldxa
BuneiBayur aouewlopad anoay]

S1X8Ju09 pue sajA1s ‘saiuab
JuaIap ul Juajul alydeifoaloyd
paje)s e ajealunwiwiod pue joedui
apinold ey} S|[IYS pue slusWald
aouep Jo uone|ndiuew pue
u0139a|as ‘uoijelo|dxa aniI8y]

esesescsscse

ecesecscscsesecscscsesscscsnne

SIXaju09 pue sajhls

‘saiuab Jo A1aLien e uiyum paipnis
ABojourwiia) pue syijs ‘sjuawiajd
aauep ay} jo Buipueisiapun
jubis pue abpajmouy| ybnoioy |

aouep Buneroaidde

pue Buiwiopad ‘Buiydelboaioyd
uaym Buiules| pue Bunjuiyy
UMO U0 u01193jja. aAidadiad

eeeccscssscscssscscssssscssssscssssscssese

SUOIIUBAUOD

abenbue| pue Buiouaiajas Jualoyold
pue uoneaysnl anisuayaidwod
yum ‘uonouny pue asodind ‘sjAis
‘aousipne Bunapisuod Ajginise
1X8JU0J Ul SBIUEP JO UOIJEN|EAS pue
uonejaldiajul ‘sisAjeue [npybisu
sa|Ais aauep

JuaIap Jo sl diydelboaioy
ay} asi[eal 0} S||1YS [eluyIa}

pue s|iys anissaldxa Buiyeibayul
Ajinyiis @auewiopad annisuag
S1X8)Uu09 pue sajA1s ‘saiuab
JuaIap ul Juajul alydeifoaloyd
pajels e a1eoiunwwod Apesjd pue
1oedwi usyyBiay jeys si|ys pue
sjuawaa aauep jo uoijendiuew
pue uoi3as|as ‘uonelojdxa (NS
SIXaju09 pue sajhls

‘saluab Jo Ayalien e ulyum paipnis
ABojourwla) pue s||iys ‘syuawiae
aouep ay} jo Buipuelsiapun
InyBisul pue abpajmouy aAISUaIX

:sopsuajoeleyd Guimojjoy ay) sey ylom Juapms ay|

aoue(q — SMYy 9yl :spiepueis

Queensland Studies Authority Year 10 Guidelines

12



Structuring devices such as climax, rondo, accumulation and retrograde are used to

organise movement.

e.g. Using retrograde (backwards) or accumulation (addition of movement) to generate and
structure new movement vocabulary.

Non-movement elements, including dancers, visual setting and aural elements, are used to

communicate ideas when choreographing, performing and responding to dance in context.

e.g. Considering sound and lighting as specific stagecraft elements in communicating mood.

Dance skills, including technical skills, expressive skills and problem-solving and research

skills, are employed to choreograph, perform and appreciate dance.

e.g. ldentifying musicality, focus, extension and alignment in performance.

Learning statements: The Arts — Drama

Ways of working

Students are able to:

use processes including research, reflection, discussion, rehearsal and exploration of
dramatic languages to support decision making

form and shape dramatic action and meaning across a range of purposes and contexts
refine and rehearse the skills required in presenting

interpret and present drama works using a range of dramatic languages to communicate
meanings to a range of audiences and for a range of purposes

respond to, analyse and evaluate dramatic action applying an understanding of the
dramatic languages

reflect on their own learning, apply new understandings and make connections to inform
future drama experiences.

Knowledge and understanding

Students know and understand:

Drama uses dramatic languages to create and communicate meaning about the human
experience within real, imagined and mediatised worlds.

Dramatic languages are interrelated and consist of elements of drama, skills of

performance, forms, styles and their conventions, text and contexts.

e.g. Using tension, language, space, time and symbol in documentary drama to reflect real events
and the human impact of those events.

Manipulation of dramatic languages is determined by content, context and purpose.

e.g. Selecting, combining and juxtaposing texts, forms and dramatic elements in collage drama to
explore the concept of “metamorphosis” to generate different meanings about change.

Presenting is sharing student-devised and published scripts, using space, movement,

voice, the skills of ensemble and characterisation to communicate dramatic meaning.

e.g. Using motivated movement, idiosyncratic gesture, intonation and modulation to reveal or
hide subtext in a realistic play.

Dramatic forms and styles have related conventions that are used and applied to construct

dramatic action and meaning.

e.g. Involving students in the development of Children’s Theatre to enhance engagement.

Texts are varied and may include play texts or other written, spoken or digital genres.

e.g. Using new media in contemporary circus and mime to create abstract landscapes and
soundscapes.

Contexts in drama, real and imagined, shape the creative decisions made by directors,

dramaturges, designers, playwrights, actors and communities as they make meaning.

e.g. Using Indigenous texts to consider the significance of place and country, involvement of
community and awareness of cultural protocols.

The Arts learning area
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Learning statements: The Arts — Media

Ways of working

Students are able to:

generate and synthesise ideas, research and develop material, and solve problems about
the key concepts

create design proposals for products by applying the key concepts and using
preproduction formats in a range of genres for a range of purposes

create products by applying the key concepts and using production practices
analyse and evaluate products and their contexts of production and use, with justification,
by applying the key concepts

reflect on their own learning, apply new understandings and make connections to inform
future media experiences.

Knowledge and understanding

Students know and understand:

Media production and use involves expressing ideas in a variety of contexts, genres and
styles through the key concepts of technologies, representation, audiences, institutions and
languages.

Technologies are the tools and associated processes that are used to express ideas in

media production and use.

e.g. Using editing technologies to manipulate and juxtapose images produced by others to create
various meanings, and critiquing these.

Representations are constructions of people, places, events, ideas and emotions that are

applied to express ideas in media production and use.

e.g. Designing a product that challenges or reinforces a dominant belief or stereotype in a
particular society.

Audiences are individuals and groups of people for whom media products are made and

who make meanings when they use these products.

e.g. Afterwatching a film, reflecting on the personal experiences, values, beliefs and attitudes that
influence how one interprets and uses the product to make it meaningful.

Institutions are the organisations and people whose operational processes and practices

enable or constrain media production and use.

e.g. Evaluating the effect on the film industry of the breakdown of the classical studio system in
Hollywood.

Languages are systems of signs and symbols organised through codes and conventions to

express ideas in media production and use.

e.g. Using avideo camera to record images reflecting a range of technical, symbolic and narrative
codes associated with different film and TV genres.

The Arts learning area
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Learning statements: The Arts — Music

Ways of working

Students are able to:

apply audiation by thinking in and through sound, and expressing in sound

explore, make decisions, formulate musical ideas and solve musical problems about
musical elements and compositional devices

create and compose using musical elements and compositional devices within a context
and genre to express style

refine and rehearse technical and interpretive skills of performance

perform, through playing, singing, conducting, improvising and/or moving, to interpret
musical elements and communicate music to audiences within a context and genre while
expressing style

aurally and visually analyse musical elements, compositional devices, and performance
techniques and skills within contexts, genres and styles

reflect on their own learning, apply new understandings and make connections to inform
future musical experiences.

Knowledge and understanding

Students know and understand:

Music involves manipulating musical elements in a variety of contexts, genres and styles.

Duration refers to the relative lengths of sounds and silences in music.

e.g. Using ostinati, syncopation, diminution, augmentation and polyrhythm.

Dynamics refers to the relative softness and loudness of sound.

e.g. Using crescendos and diminuendos, accents, tenuto and slurs.

Harmony refers to the vertical arrangement of sounds and describes the ways in which
combinations of sounds progress throughout a piece of music.

e.g. ldentifying and using consonance, dissonance, tension and resolution in diatonic harmony.
Melody refers to the horizontal arrangement of sound.

e.g. Identifying and using major and minor melodies to given lyrics.

Structure refers to design in music arising from the combination of other musical elements.
e.g. lIdentifying and using binary, ternary, theme and variation, and 12-bar blues forms.

Texture refers to the density of sound and is the interaction between the linear and vertical
arrangement of music.

e.g. lIdentifying and using homophonic, polyphonic and contrapuntal textures.

Timbre or tone colour refers to the characteristic sound quality of sound sources.

e.g. ldentifying and using combinations of different sound sources to make various tonal colours.
Characteristics of musical context, genre and style are integral to composing, performing
and analysing music.

e.g. lIdentifying features of baroque, modern, rock, jazz, musical theatre and Indian music.

The Arts learning area
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Learning statements: The Arts — Visual Art
Ways of working

Students are able to:

e explore, formulate ideas, express aesthetic understanding and solve problems using visual

language and expression by researching, developing, resolving and reflecting

e make and display images and objects to communicate intentions and demonstrate

techniques, processes, skills and understanding of materials and technologies

e analyse, interpret, evaluate and reflect on images and objects by artists, designers and

craftspeople within context, using visual language and expression to justify responses

e reflect on their own learning, apply new understandings and make connections to inform

future visual art experiences.

Knowledge and understanding

Students know and understand:

Visual Art involves using visual language and expression, techniques, processes, materials
and technologies to communicate meaning in a range of contexts to make and appraise
artwork.

Visual language and expression are the vocabulary and tools used to communicate

aesthetic understanding of concepts, focus, context and media areas.

e.g. Researching, developing, resolving and reflecting on ideas to create a collaborative or
individual installation in response to the concept “altering reality”.

Concepts are broad organisers that direct learning and integrate making and appraising.

e.g. Selecting a concept of “altering reality”.

Focuses are individual student pathways that define the interpretations of a concept to

organise visual language and expression in context.

e.g. Exploring the concept “altering reality” through exploration of focuses that would include
opposites, inversions and distortions.

Contexts are frames of reference that define the focus, allowing intended and suggested

meaning to evolve.

e.g. Using a historical or sociocultural context to investigate how artists throughout different eras
and diverse cultures challenge audiences through alternative representations of reality.

Materials and technologies organise knowledge, skills, techniques and processes, and can

be used in isolation or in combination to make images and objects.

e.g. Layering and manipulating digital photographs and drawings to explore a range of techniques
and compositions to find visual solutions in response to the concept “altering reality”.

The Arts learning area
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Assessment

Planning an assessment program

Schools should refer to Using the Year 10 learning areas: assessment advice on page 5 when
planning an assessment program. For The Arts, an effective assessment program includes
arange and balance of assessment techniques providing opportunities for students to

demonstrate their learning across:

e the Standards

e types of assessment

e arange of assessment conditions.

Assessment techniques and instruments

The following advice has been designed to help schools use the Year 10 The Arts learning
area to build student learning towards assessment techniques that are valued in senior arts

subjects.

Practical: The Arts — Dance

Format

Conditions

Choreography
Danceworks, section or movement sequences
devised individually, in pairs or groups:

* in response to stimuli; combination of improvised
and prepared material; informed by a particular
style; adapted from an existing dancework

* supported by a statement of choreographic intent.

Each student individually responsible for a work of
30-60 seconds, or equivalent section of a larger
work

Performance

Adapted repertoire*, prepared movement sequences,

unseen movement material, teacher- or student-

choreographed sequence.

* Not for public performance due to possible
copyright infringements.

1-2 minutes

Practical: The Arts — Drama

Format

Conditions

Forming

 Improvisation, workshop, practical demonstration,
playwriting, design concept

» Dramaturgical folio

Devising: 2-3 minutes (individual or group)
Designing: 400-600 words plus annotated sketches
Written: 400-600 words

Presenting

Performance of scripted drama, student-devised
performance, mediatised dramatic action.

1-2 minutes

The Arts learning area
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Practical: The Arts — Media

Format

Conditions

Design formats/techniques

» Treatment: written or oral, character outlines, level
descriptions

 Screenshot, character images

* Three-column TV script, film script or screenplay,
shooting script or shot list, soundtrack design

 Storyboard

e Written: 200-300 words
Oral: 2-3 minutes

* 2-3items
¢ 15 seconds — 2 minutes

e 4-10 shots

Production techniques

* Video production, camera footage, editing,
soundtrack

* Advertisement, animation, video game

For a production of 1-3 minutes
15-20 seconds

Practical: The Arts — Music

Format

Conditions

Compositions (in any style)

Response to particular stimuli, demonstration of

an understanding of a particular style or genre,
arrangement of an existing piece, functional
composition, instrumental piece, vocal piece, piece
for combinations of instruments and/or voices,
composition using non-Western instruments and
groupings, composition generated by electronic
means and contemporary technologies.

A minimum of 12 bars or approx. 20 seconds

Performance (in any style)

Small ensemble, solo performance, student
composition, improvisation, conducting.

At least 2 minutes

Practical: The Arts — Visual Art

Format

Conditions

* Visual literacy
e Application

* In response to a selected concept, a folio inclusive
of research, development and resolved artworks

* Individual/group response (using any material or
technology)

e Exhibition

* Community project, installation, environmental
artwork

* Collaboration with artists-in-residence

e Collaboration with galleries or museums

As per the guidelines in the Visual Art senior syllabus

Queensland Studies Authority Year 10 Guidelines




Written or oral responses: The Arts — all disciplines

Format Conditions

e Critical reflection, comparative analysis, Written: 400-600 words
argumentative essay, extended written essay,
extended examination answer, research
assignment, short written response, report, article
for online magazine, grant application, catalogue

Oral: 3—4 minutes

* Interview, seminar, viva voce, debate, voice-over
on a production, director’'s commentary, moving-
image media format, overhead transparencies
(OHTs) plus recordings

* PowerPoint presentation, webpage, blog, podcast

Course advice

Planning a course of study

The development of a course of study is a school-based decision. A school may decide to use
all or part of the information contained in this learning area to construct a course of study. The
Guidelines may be used to plan:

the final year of a Years 8-10 Arts course

part of a specialised Years 9-10 or Year 10 course based on one of the discipline areas —
Dance, Drama, Media, Music or Visual Art

an integrated multidisciplinary or transdisciplinary course of study that combines learning
statements from other learning areas

term- or semester-length units of work
the first year of a three-year senior course of study.

Considerations for planning courses of study in Year 10 The Arts

The time allocation for courses of study based on the Year 10 The Arts learning area is a
school-based decision.

Courses in The Arts should consider:

the needs of students

resources and staff

the place and role of courses of study within the total school curriculum
the possibilities for embedding VET learning.

Examples of courses of study

Diagram 4 on page 24 describes examples of ways to plan and package courses of study using
Year 10 The Arts learning statements. These examples do not preclude other ways of planning
and packaging the learning statements. The examples are described as:

units — referring to term- or semester-length units planned around a particular topic or
theme (contexts)

courses — referring to a series of units over a year planned around a particular school
subject.

The Arts learning area
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Diagram 4: Planning a Year 10 The Arts course of study

—> | Units

—

—> | Courses

Animation

Students develop knowledge and understanding and
Ways of working from selected Arts learning statements
used when working with fundamental and digital
animation techniques in different formats.

Community arts

Students develop knowledge and understanding and ways
of working from selected Arts learning statements needed
to access and participate in community-based projects
within or across arts areas.

Dance and
technology

Students develop knowledge and understanding and
Ways of working from selected Arts learning statements
used in computer-based choreography, performance and
appreciation.

Photography

Students develop knowledge and understanding and ways
of working from selected Arts learning statements in
camera and darkroom practice, photographic composition,
manipulating and editing images, and using graphic
software.

Physical theatre

Students develop knowledge and understanding and
Ways of working from selected Arts learning statements
in Dance and Drama used in making, performing and
analysing physical theatre.

Production

Students develop knowledge and understanding and
Ways of working from selected Arts learning statements
in a production context including performance and
lighting/sound technologies.

Sound
technology

Students develop knowledge and understanding and ways
of working from selected Arts learning statements in
sound technologies and recording.

Dance

Students develop foundation knowledge and understanding
and ways of working from Dance learning statements
essential for further study in Dance.

Drama

Students develop foundation knowledge and understanding
and ways of working from selected Drama learning
statements essential for further study in Drama.

Media

Students develop foundation knowledge and understanding
and ways of working from selected Media learning
statements essential for further study in Media.

Music

Students develop foundation knowledge and understanding
and ways of working from selected Music learning
statements essential for further study in Music.

Visual Art

Queensland Studies Authority Year 10 Guidelines

Students develop foundation knowledge and understanding
and ways of working from selected Visual Art learning
statements essential for further study in Visual Art.






